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Gender and Sport: Implications for Coaching

Male Coaching and the Female Identity

Target Group: College Level

Course Length: 7 weeks

Over-arching objective:

To better understand female identity development and the implications for coaching women’s athletic teams.

Introduction:

Men and women share many similarities and characteristics with regard to their experiences with sports. The principles of coaching and sport psychology are not specific to any particular gender. However, male and female athletes may have different needs due to the different expectations placed on them by society (or expectations that they may place on themselves). How athletes manage and adjust to pressures from sport and life is often influenced by the attitude and sensitivity demonstrated by their coaches. 

Should men and women be coached in the same way? There is research to suggest that male and female athletes may respond to coaching feedback in different ways. If there are differences, coaches should be aware of them in order to improve coaching effectiveness and best prepare athletes. 

As gender roles in society change, they are reflected (and often magnified) by sport. The professional competencies of coaches can be improved by increasing their awareness and knowledge about gender in sport. The following curriculum framework is meant to provide some of the available research on gender in sport and give coaches information to help them meet the challenges of their evolving profession.

Course Objectives:

· Gain an awareness of the role sport plays in forming gender identities 
· Explore gender in sport from an historical, social, cultural, and political perspective
· Understand how media influences an athlete’s self image 
· Understand athlete’s different reasons for playing a sport as well as societal & media messages about playing
· Understand various coaching models and how to apply them to coaching a women’s team
· Recognize the presence of harassment in sport and establish policies to prevent its occurrence.
· Understand the negative impact of homophobia on the lives of athletes and coaches and how to eliminate it
· Gain an awareness of the different needs of athletes and the contributing influence of gender on those needs
Questions to be addressed:

1. Do male and female athletes have different needs? 

2. How are female athletes motivated in ways that are different from male athletes?

3. Can male coaches effectively coach female players

4. What is the influence of sex-role or gender stereotyping (in media/society, politically, or historically) on female and male athletes -- self-image, influence on practice and conditioning, attitudes towards coaches?

5. What is the influence of sex-role or gender stereotyping on coaches (males coaching females, females coaching males) – (harassment, sensitivity to gender issues, misconceptions, homophobia)?

6. Are the gender issues more generational, historical, or political (reflecting issues from the past or those existing in the present)?

7. Do female and male athletes look for different things in a coach?

8. How do coaches protect themselves from being accused of harassment?

9. Do coaches of the opposite gender represent threats to the gender identity of athletes?
Course Outline: 

1. Perceptions and Attitudes of Athletes

· Review various research models for interviews and surveys

· Create survey instrument to conduct interviews and/or inventories w/ athletes

i. To find out preferences and attitudes about coaches and coaching styles

ii. To find out athletes’ reasons and motivations for participating in athletics

1. Personal goals

2. Family or society expectations

· Conduct interviews/inventories

· Present, discuss, and reflect on findings

2. Historical Perspective (Social, Cultural, Political)

· Read, review and discuss available research

i. Male Hegemony in Sport

ii. Title IX

· Reflection: Influences shaping gender identity

· Title IX Issues Debate 

· Title IX compliance plan

3. Influences on Athlete’s Image (media portrayal, cultural expectations)

· Read, review, and discuss available research

· Gender Stereotypes

· Self Image

· Language

· Exploitation

· Critique media presentation for evidence of bias

· Magazine or print media

· Television or video

4. Coaching Style and Motivation 

· Read, review, and discuss available research

· Communication

· Feedback

· Coaching styles

5. Health, Nutrition, and Injury 

· Read, review, and discuss available research

· Female Athlete Triad and other concerns

6. Other Coaching Issues: Harassment, Homophobia in Sport

· Read, review, and discuss available research

· Impact on athletes

· Impact on coaching profession

· Role-play situations

· Describe a plan for intervention/prevention

7. Conclusions 

a. Revisit initial surveys and reflect on findings in the context of the above research and any new resulting awareness

9. References

Perceptions and Attitudes of Athletes

Question: Do female and male athletes look for different things in coaches?

To begin the course, the students will be introduced to some research, which sampled athletes perceptions and attitudes about coaches based on their prior experiences. Two articles are offered (although students are not limited to these choices) for review.

Stewart, Craig. & Taylor, Joan. (2000). “Why female athletes quit: implications for coach

education.” The Physical Educator, v. 57 (no.4). Retrieved 9-22-2002 from    OCLC FirstSearch: http://www.firstsearch.org .

Stewart, C. (unknown specific) Becoming a better Coach. Should boys and girls be

coached the same way? Retrieved from the www: http://www.education.ed.ac.uk/bettercoach/papers/cs.html on Nov 11 2002.

1. Following a discussion of the research (the methods, results, pitfalls, types of questions asked or those that might be asked), the students then create a survey (working in groups of 3-4 or individually). The surveys can be inventories with an interview component and focus on questions that the students feel would be important to ask. 

i. To find out preferences and attitudes about coaches and coaching styles

ii. To find out athletes’ reasons and motivations for participating in athletics

1. Personal goal

2. Family or society expectations

2. The surveys are presented during class and one survey instrument is created. 

3. The students then go conduct the research with various groups of athletes (HS or college level). They can interview athletes or distribute the surveys.

4. The results are tabulated, discussed, and serve as a basis for other assignments throughout the remainder of the course. 

Assessment: Discussion, reflection

Historical Perspective

Questions:

· Are the gender issues more generational, historical, or political (reflecting issues from the past or those existing in the present)?

· What is the influence of sex-role or gender stereotyping (in media/society, politically, or historically) on female and male athletes -- self-image, influence on practice and conditioning, attitudes towards coaches?

1. Students read, review and discuss available research on:

· Male Hegemony in Sport

· Title IX

Resources: Selected articles include (but not limited to):

Birrell, Susan & Cole, Cheryl. (1994). Women, Sport, and Culture. Champaign: Human Kinetics Chapter 4, Sports and Male Domination: The Female Athlete as Contested Ideological Terrain

Messner, Michael & Sabo, Donald. (1990). Sport, Men, and the Gender Order.Champaign: Human Kinetics Books. “Sport and the Construction of Masculinity”

Title IX – http://bailiwick.lib.uiowa.edu/ge/Title_IX.html 

Key points:


The passage of Title IX in 1972 gave women increased access to sport participation in high school and college athletics. According to statistics compiled by the Women’s Sports Foundation there is more than an 800% increase in girls participation in high school sports since 1971. Over the same time, the participation for boys has remained constant (WSF, 2002). Female athletes have made many gains over the past twenty years. Women now have greater access to training, facilities, programs, and coaches. There is also increasing acceptance of female athletes, as well as, images of female athleticism by the media and public. However, while Title IX has narrowed the gap, it hasn’t closed it. Inequalities for female athletes still abound with respect to facilities, programs, funding, and media coverage. At the same time, Title IX has also had a negative impact on some programs affecting males as institutions struggle with funding to comply with guidelines. Also the number of female coaches has declined. 

Title IX has provided an immediate legal recourse to address gender inequities; however changing attitudes about gender in sport is a complicated process that is closely tied to gender identity shaping and influence from the social, cultural, and political realms. The role that sports has traditionally played with regard to gender identity shaping is interesting, and is useful knowledge for coaches for understanding some of the relational gender role issues involved for both males and females participating in sports. 

In Sport, Men, and the Gender Order: Critical Feminist Perspectives, Messner looks at sport as a social institution within historical contexts. He offers that during the industrial revolution social class contributed to the development of organized sport whereas gender and race were sub-contributors. In the 1960’s, race took on more a more dynamic contributing role. Since the 1970’s Messner feels that gender is the more important dynamic in organized sports (and race and class have a more secondary role) (Messner & Sabo, p.11). Kimmel considers the “crisis of masculinity in the late 19th century” as a result of social changes (Messner & Sabo, 57). The late 19th century changes were characterized by gains for women, an infusion of immigrants to industrial cities, and an erosion of the traditional structure of what constituted male work (frontier, workplace autonomy – leaving farms and moving toward a more corporate capitalist economy) (Messner & Sabo, 57). 

In Women, Sport, and Culture, Messner advances the idea that organized sport serves as a means to “bolster the challenged and faltering ideology of male superiority in the 20th century” (Birrell & Cole, p. 66). Consequently, the women’s movement into sport represents a challenge to the idea of “male domination”. Messner considers sport to be a “social space where the dominant ideologies are perpetuated as well as challenged and contested.” (Birrell & Cole, p. 67). Kimmel talks about how concepts of masculinity and femininity are “relational”. He says, “Not only do men as a group exert power over women as a group, but the historically derived definitions of masculinity and femininity reproduce those power relationships.” (Birrell & Cole, p. 67). In the context of this, organized sport has served as a social space for the struggle over the basic attitudes and conceptions of masculinity and femininity.

 Kimmel talks about two crisis periods for masculinity where conditions for work and family experienced changes, and also where the feminist movement was active. The first period covers 1890’s through the 1920’s, and the second period covers the time from the end of the Second World War up through the present (Birrell & Cole, p. 67). Under industrial capitalism the breadwinner role became less stable. Ownership of property became more concentrated and with more “wage labor” fewer men owned their own businesses or farms. There was less to pass from father to son. At the same time, the opportunities of the frontier lessened; there was increased urbanization; and female domination of the public schools. A fear of “social feminization” was compensated for by a preoccupation with “physicality and toughness” by some men (Birrell & Cole, p. 68). Because of this, organized sports became a validating experience for masculinity. In this context female athleticism was seen as in conflict with a conventional interpretation of femininity, and a female relationship to male sports developed that was anticompetitive.

 However, in the 1920’s the female body became more commercialized and was used to sell many products and services. This increased the possibilities for competitive athletics as women were used to sell sports (Birrell & Cole, p. 70). The commercialization of sport has continued up through the present where it is seen as an “object of mass consumption”, and a way to channel “alienated emotional needs of consumers.” (Birrell & Cole, p. 70).  In the years since WWII physical strength for work and warfare has taken on increasingly less importance. At the same time more women have moved into public life. There is less of a need for ideas about gender differences. 

Consequently, as the inequalities between men and women are contested in the public space, there has grown an increase in the importance for the male to be symbolized by strength and power in the popular culture (Birrell & Cole, p. 68). Although World Wrestling Federation falls more into a male soap opera entertainment category than legitimized sports, It would be interesting to study this phenomenon in regard to the above idea about symbols for male or female strength, and the commercialization of masculine, feminine identities in the extreme. If wrestling is “fake”, what does that say about gender identity? A strong case for the class struggle contest might be made. The past election of Jesse Ventura makes this less farfetched. A number of groups are stereotyped and marginalized in the wrestling arena. Which alienated group does this type of programming target-- gender, economics, politics, or a combination? At the least, the sportscasters could provide great broadcast critique material for how not to announce a women’s event.

Messner also examines the increase in women’s participation in sports since the 1960’s. He suggests that women have to deal with the cultural expectations of femininity and “unfeminine” aspects required for “athletic excellence.” One study indicated that 94% of female athletes that were surveyed did not think that participating in sports threatened their femininity. However, 57% of the same group did think that society demands a choice between being an athlete and being feminine (Birrell & Cole, p. 71). Much of organized sport is determined by priorities considered to be patriarchal. However, definitions of femininity are changing as images of fit and active women become more prevalent. The constraints on female athletes come more from the socioeconomic, political direction than the sports realm (Birrell & Cole, p. 71).

Why does all of this matter to coaches? It reflects a lot of the identity “baggage” that athletes (and society) bring to sport, or that they may have to confront and come to terms with. Sports like football are sometimes viewed as male initiation rituals. Does women’s involvement in athletic ritual impact female identity development in similar ways? Title IX is frequently viewed as a threat to programs such as Football. 

Learning Tasks/Assignments:

1. Reflect on influences or contributions that sport may have had in shaping your gender identity. (If not sports, reflect on another influential factor in your identity development.)

(1-3 pages)

2. Title IX Debate: Students will be assigned on 2-3 students/team to debate either “yes” or “no” on the following issues. A debate schedule and format will be provided. Debate Topics:

1. Compliance with Title IX means the doom of men's athletics

2. Women are naturally inferior to men in terms of strength and speed. 

3. Women are just not as interested in athletics as men are.

4. It's hard for schools and colleges to hire women coaches because women drop out of the workforce to raise a family

5. Women don't belong in sports broadcasting of men's sports. They shouldn't invade the privacy of men's locker rooms.

6. Should women coach men?

7. Should men coach women?

3. Describe how you would bring a school's athletic program into compliance with Title

    IX. (1-3 Pages)

Influence on an Athlete’s Image (Media Portrayal and Cultural Expectations)

Question: What is the influence of sex-role or gender stereotyping (in media/society, politically, or historically) on female and male athletes -- self-image, influence on practice and conditioning, attitudes towards coaches?

1. Students read, review, and discuss available research to explore gender stereotype, athlete self image, language, exploitation, etc.

· Schell, L. “(Dis)Empowering images: Media Representations of Women in Sport.” Women’s Sports Foundation. http://www.womenssportsfoundation.org/cgi-bin/iowa/issues/media/article.html?record=881 (12-4-2002).

· Women’s Sports Foundation. “Images and Words in Women’s Sports.” http://www.womenssportsfoundation.org/cgi-bin/iowa/issues/media/article.html?record=810 (12-4-2002).

· Birrell, Susan & Cole, Cheryl. (1994). Women, Sport, and Culture. Champaign: Human Kinetics  (Part IV Media Sport and Gender p. 246-287)

· Silby, Caroline. (2000). Games Girls Play: Understanding and Guiding Young Female Athletes. New York: St. Martin’s Press.

Key points:

Television shapes and reflects society’s attitudes about sports. More people are involved in sport through the media than in any other way. Men’s sports receive more coverage. When female athletes are the focus, their efforts may frequently be trivialized, or sexualized. Many depictions are stereotypical. Because of this there is the sometimes the perception that fewer women are interested in sport, or that they are only successful when they fit into the more traditional roles of female behavior (passive, beauty, feminine). The media constructs sports within a framework and produces images that benefit particular groups (Birrell). It organizes the way we think about sport, form self- images, and view our social relations. Gender stereotyping of women in sport manifests itself in many ways (under representation, lower tech production of women’s events, etc.)

How women athletes are sexualized:

Women are frequently portrayed as sex objects instead of as athletes. Pretty models are used to portray the ideal female athlete. Athletes may be shown in seductive poses. Many times the poses reflect traditional (passive, emotional, less competitive) attitudes. They may be chosen as “heterosexy” examples that can be athletic and have heterosexual appeal. The overall emphasis is on beauty and looking feminine rather than athletic skill and power.

The media focuses on physical appearance. Most frequently shown: slender, long blond hair, clear skin and so forth. Women may be portrayed in scanty fitness clothes. We seldom view minority women athletes. Media has a strong influence on how women get socialized into sport. Promoting an “ideal” look is restrictive and can discourage women from participating in sports that might be considered unfeminine. There may be added pressure to try to look a certain way. Girls may withdraw from sport if they feel they will be perceived as unfeminine, or that they will fail to meet society’s expectations.

How the media portrays female physical activity may channel women into particular sports – and they are socialized into particular sport gender roles (gymnastics, figure skating, aerobics and fitness, swimming, tennis, etc.) – because this is in keeping with the stereotyped cultural expectations for women in sport. Some feminine oriented sports organizations encourage the offering of more individual sports instead of contact sports (like football, rugby) for women, which may ironically further reinforce this image (by making a stereotypical assumption that women either aren’t interested in, or are unsuited for sports such as these).

The pressure to participate in athletics, and also fulfill an image of femininity that culture or society has for women may manifest a variety of behaviors. Women may feel they have to be all things to all people and overachieve and push themselves beyond their limits. They may feel that they have to do more and more to prove their worth.  Sometimes women subdue their aggressive or assertive behavior because it isn’t part of a traditional image of the female as passive. They may manipulate in other ways instead, or camouflage their behavior by appearing weak or helpless. This is known as female fraud. Also, they may feel they aren’t worthy of higher positions and accept lesser roles.

When girls enter adolescence, they may restrain their feelings and not want to share their thoughts, as they strive more to meet the traditional cultural expectations of being “nice girls” (frequently portrayed in the media). They tend to be more dissatisfied with their bodies than boys and experience increased stress. Sports frequently add another issue to girls’ developing confidence. With males however, their involvement in sports is thought to be more of a positive image building experience for them. This is a time when girls may resort to eating disorders. Some may even choose to quit sports.

2. Learning Task Application: Students will critique a media presentation for evidence of bias. 

· Magazine or print media

· Television or video

Critique Guidelines: The following is quoted from: Images and Words in Women’s Sports http://www.womenssportsfoundation.org/cgi-bin/iowa/issues/media/article.html?record=810 

Questions to Ask When Reviewing Images: 

1. Does the woman look like an athlete?
She should not appear uncoordinated or incompetent. Women are more likely than men to be pictured failing at their sport (e.g., dropping the ball). If it's an action shot, she should be doing something athletes do well. 

2. Is she dressed like an athlete?
Her clothing or uniform and equipment should look authentic. 

3. Does she have all of her appropriate clothes on?
She should not be dressing or undressing. 

4. Are any significant body parts missing?
Women often appear with no heads, which implies that only their bodies or parts of their bodies (such as breasts and buttocks) matter. 

5. Is her pose or are her movements realistic?
If Michael Jordan were posed with this body in this position, would he look ridiculous? The athlete should not appear dainty, submissive, shy, or seductive; she should not be in a pose that is contorted, upside-down, or unauthentic (i.e., lifting weights and smiling; sitting with her legs crossed and twisted into a pretzel). She should not be pouting seductively. She should not be gazing adoringly toward men (neither the men pictured in the ad nor male consumers viewing the ad.) 

6. Do the words and pictures go together?
Words often undermine the image. For example, "strong is sexy" or "the beauty of power." 

7. Does the athlete look her age?
Women should not be infantalized and girls should not be put in adults' roles. When depicting women participating in sports in recreational settings, there should be diversity in the age of participants. 

8. Is the image something any girl could look at and feel proud of as a current or future athlete? 

9. Would you be comfortable if the girl or woman in the advertisement was your daughter, mom or a female friend? 

10. Is there diversity with regard to race/ethnicity?
Often, images of Latino, Asian and African-American athletes are absent. 

11. Does the depiction of the sportswoman participating or the theme of the advertisement imply an encouragement or acceptance of unsportsmanlike conduct, lack of respect for opponents or violence towards other players?
Violence against women is a significant social problem. Neither men's or women's sports should encourage violent behavior toward other human beings. It is possible to be aggressive and competitive in sports without wanting to kill, maim or otherwise hurt your opponent. While some men's professional sports have embraced violence, it is not authentic or realistic to portray women's sports or most men's sports in this manner. 

12. Does the logo or mascot depiction of a school fairly reflect both male and female athletes?
If an institutional logo is a male warrior, the institution should consider a double silhouette depicting male and female warriors. There might be male and female versions as mascots or mascot costumes could be made into gender neutral depictions. 

WORDS: 
Treating Female and Male Athletes Equally in Sport Reporting, Commentary, Public Relations, Marketing and Advertising 

Despite the phenomenal growth of women's sport in the last 30 years, sports coverage in newspapers and on television and radio is still largely devoted to men's sports. And when women athletes are the subject of reports and commentary, they are sometimes referred to in words that treat them differently than men, often in ways which downplay or trivialize their achievements. 

Women athletes are no different than men athletes in the skill, dedication and courage they bring to their sports. Sports commentary and reporting, like the use of the English language in general, should reflect the fundamental equality of women and men, both on and off the field. 

To guard against unfair or unequal treatment of women athletes in your copy or commentary, here are a few suggestions: 

Names
Just as male athletes are generally referred to as "men" or "young men" so female athletes should be referred to as "women" or "young women," and not as "girls" unless they are under 12 years of age. Female athletes should never be referred to as "ladies." 

Use of first and last names should be consistent in coverage of men's and women's events. For example, if it's Becker and Sampras who play tennis with great daring, then it should be Navratilova and Graf who do the same in the women's tennis, not "Martina" and "Steffi." 

Names of teams should reflect parallel word usage. Rather than Longhorns as the name of a men's team and Lady Longhorns as the name of a women's team, the teams should be referred to as Longhorn Men and Longhorn Women or the Longhorn men's basketball team and the Longhorn women's basketball team. 

Events
In sports played by both men and women, there is a tendency for men's events to be referred to as the only game in town, as in "competition will be tough at this year's NCAA basketball championship." To avoid this pitfall, events should be designated as either a men's or women's competition. 

Descriptions
Descriptions which place too much emphasis on physical appearances or skills not related to athletic performance should be avoided. For example: 

"She's so fresh-faced, so blue-eyed, so ruby-lipped, so 12-car pileup gorgeous, 5 feet 5 inches and 114 pounds worth of peacekeeping missile." --- former world and Olympic figure skating champion Katarina Witt as seen through the eyes of Sports Illustrated. 

"(And it does help that Rheaume is a comely nubile with hazel eyes, a glowing complexion, and a decidedly feminine grace. There is no hint of testosterone in her nature)." --- Goalie Manon Rheaume as described on the pages of the Toronto Star. 

Men athletes are generally described in terms of their athletic attributes, with words such as "dynamic," "powerful," "agile," and "swift" in common usage. Women athletes should be described in similar terms. for example: 

"No, Kerrin Lee-Gartner did not need steroids to become an Olympic champion. She did it with an inner strength that knows no measure. She did it by refusing to quit, despite physical and mental anguish. She did it while growing up, far from home and family. And she did it in the best Canuck fashion of all: Purely crazy." -- Calgary Sun article on women's Olympic downhill ski champion Kerrin Lee-Gartner.


Language
In light of the physical, emotional and intellectual equality of women and men, the following is a short list of do's and don'ts: 

Parallel Terms:
Have you used parallel words when referring to females and/or males

women's team and men's team
Mr. Smith/Ms. Smith 
NOT 
men's team/ladies team
Mr. Smith/Sue Smith

Neutral Words:
Have you used neutral words whenever possible?

neutral noun such as the coach/trainer 
NOT
he (to include both sexes)

Modifiers:
Have you used appropriate nouns, adjectives and adverbs when describing athletes in competition? 

psyched
strong
physically fit
conditioned
small 
intense
funny 
athletic 

NOT
moody
shapely
curvaceous
well-built
cute, pixie
bouncy
coquette
jockette

Coaching Style and Motivation

Questions:

1.   Do male and female athletes have different needs? 

2. How are female athletes motivated in ways that are different from male athletes?

3. Do female and male athletes look for different things in a coach?

1. Students read, review, and discuss available research

· Communication

· Feedback

· Coaching styles

Resources:

· Silby, Caroline. (2000). Games Girls Play: Understanding and Guiding Young Female Athletes. New York: St. Martin’s Press.

· Stewart, Craig. & Taylor, Joan. (2000). “Why female athletes quit: implications for coach education.” The Physical Educator, v. 57 (no.4). Retrieved 9-22-2002 from    OCLC FirstSearch: http://www.firstsearch.org
· Ryska, Todd A., Yin, Zenong. & Cooley, Dean. (Sept. 1999). “Developing team cohesion: a comparison of cognitive-behavior strategies of U.S. and Australian sport coaches.” The Journal of Psychology, v. 133 (no 5). Retrieved 9-22-2002 from OCLC FirstSearch: http://www.firstsearch.org . 

· Pendleton, Stacy. (Feb. 2001). “Motivating female athletes for success in basketball.”Coach and Athletic Director, v. 70 (no.7). Retrieved 9-22-2002 from OCLC First Search: http://www.firstsearch.org .

· Stewart, C. (unknown specific) Becoming a better Coach. Should boys and girls becoached the same way? Retrieved from the www: http://www.education.ed.ac.uk/bettercoach/papers/cs.html on Nov 11 2002.

Key Points:

       Some research shows that girls do not experience sport in the same ways as boys. Boys will gravitate toward organized games, and girls may be in small groups to talk. The early reason given for girl’s participation is “social aspect, affiliation, being on a team, and then developing skills” – the order is reversed for boys (Silby). Healthy environments for sports are structured to meet many needs of athletes. Athletes want to enjoy the companionship of other athletes, and have fun. Coaches need to structure training and practices so that athletes can combine their training and skill development with alternative activities. Coaches also need to adapt to the needs of individuals.


According to research, female athletes respond best to training that is task oriented. Athletes participating in programs where hard work, improvement, and cooperative learning were emphasized had better self esteem, better body images, less stress, and in general enjoyed participating more than athletes training in “ego” oriented training environments (Silby).

       In comparing the style of female athletes to males, one coach noted that male athletes came to practice and immediately got involved, whereas female athletes preferred to socialize a little first. Boys viewed the activity as a way for social interaction, where girls wanted time beforehand to connect (Silby). Coaches need to value the social aspect of female participation in sport. They might adjust the format of the practice to allow extra time for socializing first, or structure it into the routine (such as have stretching first) (Silby). 

Understanding the different needs of female athletes and methods for motivating them help answer the questions about coaching style and methods. An awareness of the need for camaraderie and team chemistry as crucial factors helps make the case for the importance of the psychological and sociological aspects of women’s sports and coaching adjustments for gender. For example, knowing that many females avoid strength training because of myths worrying about their image shows the need for coaches to place that attitude in a sociological context of female identity issues in order to address it constructively. These are a few coaching suggestions:

· Understand that women’s reasons for competing in sports frequently differ from men’s

· Encourage athletes to have positive self images and perceptions

· Understand that females may require different stimuli to achieve in sports than males

· Establish camaraderie among players and coach

Coaches need to be sensitive to cultural differences and conflicts. Different groups define achievement in different ways. Coaches can use this knowledge to prevent barriers to learning. Coaches should establish parent interactions, cross-cultural communication, prohibit ethnic jokes (not just ignore them but proactively prohibit), provide opportunities to share cultural differences, and make program adaptations to accommodate diversity. Coaches should also make sure there is an equitable rotation of assignments.

Both social and task cohesive factors are important in building team unity. This is useful knowledge for coaches. Coaches can then develop a system to promote personal belonging for athletes and role development for the athlete on the team. This entails learning things about each athlete and accepting individual qualities – helping team members satisfy their personal needs and relate to the social context of the team. The coach helps fit them together.


Reasons why the female athletes quit sports: One of the most common reasons was injury. Other reasons were time constraints, coaching issues, “ceased being fun”, or “was cut”

	Ten Tips for Coaching Girls’ Sports

	Thu 10-Oct-2002
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	Sarah J. Murray
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	Every coach a girl has will undoubtedly leave an impression on her. Here are some suggestions to get you on the road to creating a positive experience for blossoming athletes.
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	1. Encourage girls to get dirty: Little girls can tackle, dive into headers, snag rebounds in traffic and be tough just like boys – if they are coached to. Give the girls you coach room to be as strong as they can be within the parameters set by the rules of the game. 

2. Set clear goals: Individually and as a team, kids need focus for their energies. To facilitate progress, set clear, concise goals for every practice and game. Make sure goals are attainable and relevant to the skills and tactics your team needs to work on. 

3. Evaluate progress regularly: Setting goals is only the first step. Evaluating strides each player made in a given direction is equally important to improvement. Girls need to know when they have achieved – so they remain engaged and enthusiastic. On the other hand, girls need to know when they have fallen short of their goals – so they can alter their effort or approach next time. 

4. Be mindful of social dynamics: Sports don’t exist in a social vacuum at any level. Crushes, cliques and power dynamics come to practice every day, like it or not. Observe your group and work to understand what social forces are affecting their progress. Exploit positive behaviors (leadership, support, honesty) and intervene to diffuse negative behaviors (bullying, isolation, caddiness). 

5. Take a process-oriented approach: The athletic development of kids is slow to come when wins and losses are the success gauge of a season. Concentrate on how to shoot the ball rather than whether or not a goal is scored. Focus on fundamental skills, tactics and strategies over the obsessed-about victory. 

6. Respect each players’ contribution: Every player on your team has something to offer the group – whether it’s a positive attitude, a fast 100-yard dash or a smart play. It’s your job to find each girl's strength and encourage it to shine. Learn to highlight all contributions – physical, emotional and mental. 

7. Create expectations: Before your season begins, let players know what expectations you have of them (timeliness, effort, equipment) and let them know what they can expect of you (feedback, support, communication). Create a predictable environment to support their learning. 

8. Set an example of sportsmanship: Your treatment of officials, opponents and fans will undoubtedly be noted and mimicked – by both players and parents. Recognize your role and make a commitment to respecting the spirit of the game and all those involved. 

9. Help parents understand their supporting role: Parental support is a key to a successful season. However, parental meddling in coaching details is a sure sign of trouble. Communicate your goals and expectations with parents – but demand autonomy in coaching practices and decisions. 

10. Focus on fun: After all, that’s what playing is all about, right?
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(http://www.womenssportsfoundation.org/cgi-bin/iowa/issues/coach/article.html?record=922 ).

2. Learning Tasks/Assignments:

· Write sample lesson and a schedule practice plan designed to accommodate diversity (indicate the accommodations)

· Demonstrate knowing athletes as individuals

a. Write a bio and introduction for two athletes based on the earlier interview/inventory that was conducted. Include the following information:

i. Athlete’s personal goals

ii. Athlete’s contribution to team

Health, Nutrition, and Injury

Question: Do male and female athletes have different needs? 

1. Students read, review, and discuss available research

· Female Athlete Triad and other concerns

Resources:

· Silby, Caroline. (2000). Games Girls Play: Understanding and Guiding Young Female Athletes. New York: St. Martin’s Press.

· Mannie, Ken. & Wakeham, Tim. (2001-2002). “Strength training for the female athlete.” Exercise Protocol Annual, Retrieved 9-22-2002 from http://www.exercisecertification.com/articles/womenstrength.html .

· The Female Athlete Triad http://www.womenssportsfoundation.org/cgi-bin/iowa/issues/body/article.html?record=721 

Key Points:

There are important health considerations specific to female athletes that coaches should be aware of. The Female Athlete Triad refers to three problems that are related:

· Disordered eating

· Amenorrhea

· Osteoporosis

This problem most frequently comes about when athletes feel their performance hinges on them maintaining a low body weight and keeping lean. They may develop patterns of eating (or eating only certain kinds of food), or get involved with training excessively to try to maintain a low body weight. Not only will this impact their athletic performance in negative ways, it can adversely affect their health.

How it works: when the athlete restricts eating, it results in an energy deficit. This in turn alters the hormone levels in the body. The menstrual cycle shuts down. When the hormone balance gets skewed, the body begins destroying bone mass in accordance with the relationship between calcium and estrogen.

Other disordered eating problems may occur with female athletes such as anorexia or bulimia. Sometimes athletes limit diet to the same foods, or have a very low protein intake. Athletes can become preoccupied with food. They may develop an obsessive fear of gaining weight and constantly worry about body appearance. When their nutrition is not adequate their performance suffers in the short term. But, there are long term health ramifications for women with regard to bone loss (osteoporosis) as they age. Less bone density means women will be more prone to fractures.

It is important for coaches to be aware of this and educate athletes. Unreasonable emphasis and demands for leanness, or focusing on weight for female athletes should be avoided. Encourage athletes to increase their muscle mass and practice good nutrition. Keep the training task oriented and focused on skills. Also, athletes will benefit from learning ways that they can prepare mentally for their sport performance (http://www.womenssportsfoundation.org/cgi-bin/iowa/issues/body/article.html?record=721 ).

Although strength training is important for females, many avoid it or are discouraged because of misconceptions that it will make them too bulky or give them a masculine look. Studies show that this is not true. Females actually will lose body fat in weight training when the muscles increase. Women start out with less muscle tissue than males. This makes it particularly important for them to have strength training because it reduces the likelihood of injury for them. Females have more lax muscle joints and it is important give special attention to the knee for strength training. 


Since injury is one of the reasons that women cite for leaving sports programs, developing strength-training programs for female athletes with the goal of injury reduction is an important coaching goal. Coaches will have to present the case for this kind of training in the context of female sociological and psychological considerations to effectively dispel their misconceptions and gender stereotypes about “bulk”, and concentrate on the cultivation of positive self-perceptions for female athletes. 


Develop strict policies that discourage athletes from using any drugs to increase strength, muscle growth, endurance, weight loss, nerves, and so on. Educate about all the detrimental effects of drugs. If a physician prescribes athletes drugs, athletes should make sure they understand all of the effects. Distribute a list of all banned drugs. Make sure everyone involved with the athlete (parents, trainers, etc) understand the guidelines for drug free sports—and the unethical implications of taking performance-altering substances. The goal is long-term physical and mental health wellness of athletes, not winning at all costs. Help athletes keep their participation in sports in perspective.

Learning Task/ Activities:

Quiz

Other Coaching Issues: Harassment, Homophobia in Sport

The purpose of this section is to help coaches understand and have a better handle on dealing with homophobia -- Hopefully the coaches will walk away with definite policies to prevent homophobia within their sport or sports. 
Questions: 

· What is the influence of sex-role or gender stereotyping on coaches (males coaching females, females coaching males) – (harassment, sensitivity to gender issues, misconceptions, homophobia)?

· How do coaches protect themselves from being accused of harassment?

· Do coaches of the opposite gender represent threats to the gender identity of athletes?
1. Students read, review, and discuss available research

· Impact on athletes

· Impact on coaching profession

Resources:

· Kravchek, Vivian. & Ranson, Gillian. (Nov. 1999). “Playing by the rules of the game: women’s experiences and perceptions of sexual harassment in sport.” The Canadian Review of Sociology and Anthropology, v. 36 (no 4). Retrieved 9-22-2002 from OCLC FirstSearch: http://www.firstsearch.org .

· Silby, Caroline. (2000). Games Girls Play: Understanding and Guiding Young Female Athletes. New York: St. Martin’s Press.

· Messner, Michael & Sabo, Donald. (1990). Sport, Men, and the Gender Order.Champaign: Human Kinetics Books.
· Birrell, Susan & Cole, Cheryl. (1994).Women, Sport, and Culture. Champaign: Human Kinetics
· “It Takes A Team: Eliminating Homophobia in Sports” Women’s Sports Foundation,  http://www.womenssportsfoundation.org/cgi-bin/iowa/issues/disc/article.html?record=923 
· “Homophobia in Women’s Sports.” Women’s Sports Foundation, http://www.womenssportsfoundation.org/cgi-bin/iowa/issues/disc/article.html?record=880 
Key Points:

The Kravchek article (cited above) explored female athletes’ perceptions and experiences with respect to sexual harassment and male coaches. The primary data came from interviewing 32 female athletes. The “study” looks at the “authority” of male coaches and features of the coach athlete relationship that can make female athletes vulnerable to harassment from male coaches (in particular: issues of power and control and adverse affects on women). 


The article cites other studies of sexual harassment in athletics and lists three main categories of harassment:

· Using profane language

· Intrusive physical contact

· Making derogatory remarks (w/gender innuendo)

Within these categories a range of behavior was cited, some as serious as fondling and pressure for sexual intercourse. Also noted was the range of reactions from the female athletes. Some felt it was okay and part of the game or that some behavior did not constitute sexual harassment. 

The article makes note of differences between “gender” harassment such as sexist comments, hostile environments, and flat out sexually offensive behavior or sexual assault. Some remarks cited had to do with body weight. This illustrates the importance for coaches to be sensitive to eating and exercise disorders affecting women athletes and their remarks that might contribute to that, and what they can do to limit risk factors. Also, the article raises questions about the influence of the media on female athlete’s image. Another issue for coaches is the potential for the perception of sexual harassment and how they need to guard against that and avoid giving the perception of any impropriety. 

By the end of this section the coach’s should walk away with the following: Better knowledge of homophobia such as what is it, signals, prevention and plans on how to deal with homophobia when coaching. Content within section will be comprised of basic definitions such as lesbian, gay, bi-sexual, and transgender, with a definition of homophobia, and the difference between direct & indirect discrimination. 

Scenarios

· Direct discrimination-- John, a pro-football player is “outed” by a public magazine. Some members of the team are fine with it, but many are not.

· Indirect discrimination: A sports club allows certain amenities for members but not their partners if they are homosexual. Things become elaborated and the club creates their own “special elite” membership for anyone who’s been there for 5 years. So if a person was not a member  previously, they would have to wait 5 years to join.

Homophobia refers to society’s fear of homosexuality. In women’s athletics homophobia has the potential effect of impacting both the homosexual and heterosexual female. Women athletes on one hand have had to overcome a misperception in society that women athletes or athletes at certain schools are lesbians. Consequently women may avoid certain schools or avoid participating in sports altogether as a way to avoid the social stigma. The label unfairly stereotypes groups of athletes, and the whole sports profession. The label is destructive. It doesn’t take into consideration an individual’s strengths or talents. It maligns and makes false assumptions and generalizations based on bias and prejudices. It fails to respect individuals as human beings. Homophobia is a complicated issue in women’s sport partly because of the traditional perceptions of sport as being a manly pursuit. Some of the image making fear and reaction is the result of media

No athlete should be subjected to unwanted sexual advances from members of either sex. Having policies against harassment and homophobia are equally important. A lesbian coach or athlete is no more or less prone to harassing other athletes than is a straight coach or athlete. Harassment is the issue, not homosexuality. A strict policy should be in force regarding how to respond to homophobia and harassment. It should be publicized, openly discussed and made available to all involved (athletes, parents, trainers, coaches). Discrimination based sexual orientation is not permissible. Both athletes and coaches should clearly understand what constitutes harassment.

Romantic or sexual relationships between coaches and athletes are considered highly unethical professional conduct that compromises the purpose of sport. Coaches have power of influence over athletes, which makes athletes vulnerable targets. A clearly established policy of what is appropriate and inappropriate conduct diminishes the chance for abuse by coaches. A complaint procedure should be in place that specifies someone neutral (outside of the sport) to receive the complaint. The procedure should respect privacy and confidentiality.

To protect themselves coaches should never have training sessions when no one else is present. They should not make inappropriate remarks about an athlete’s body or discuss inappropriate topics such as sex with athletes. Coaches should not divulge information about their personal lives, or their relationships with wives or girlfriends. Men and women frequently have different ideas about what is harassment. Men generally consider fewer actions as harassment and may view “sexual overtures” as flattering, whereas women may consider them insulting (Silby). Gay bashing and bullying are another form of harassment. The policy should be clear and coaches should not only model the desired behavior, but also make quick responses to stop it when it is observed or comes to their attention. Videos and training materials are available from the Women’s Sports Foundation (http://www.womenssportsfoundation.org/cgi-bin/iowa/issues/disc/article.html?record=923 )

Learning Tasks/activities:

1. Students role-play situations demonstrating instances or situations of harassment and homophobia (groups of 2-3)

2. Students write a plan for the intervention and prevention of harassment and homophobia

3. Discussion: Do you think public schools are receptive to openly discussing homophobia? Are coaches at risk?

Conclusion

Revisit initial surveys and reflect on findings in the context of the above research and any new resulting awareness.

Reflect on how an awareness of gender issues influences your coaching philosophy.
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